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Instructions
Each of the five sections of the plan is composed of three parts.

• The first part outlines the relevant passages in the Every Student Succeeds Act (ESSA) and 
contains a check box where the school principal will certify that the legal requirements have been 
met.

• The second part can be read as a rubric. The descriptions in each section of the plan should align 
with the elements listed under “Meets Expectations.” Corresponding points under the headings 
“Developing” and “Does Not Meet Expectations” are provided for the sake of clarity.

• The third part is a scrolling text box where the narrative answers are to be entered. There is no 
word or character limit.
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1. Parent and Community Stakeholder Involvement
By checking this box, the school principal certifies that:

• the plan is developed with the involvement of parents and other members of the community to 
be served and individuals who will carry out such plan, including teachers, principals, other school 
leaders, paraprofessional present in the school, administrators (including administrators of programs 
described in other parts of this title), the local educational agency, to the extent feasible, tribes and 
tribal organizations present in the community, and, if appropriate, specialized instructional support 
personnel, technical assistance providers, school staff, if the plan relates to a secondary school, 
students, and other individuals determined by the school. [ESSA, Section 1114(b)(2)]

• the plan is available to the local educational agency, parents, and the public, and the information 
contained in such plan shall be in an understandable and uniform format and, to the extent practicable, 
provided in a language that the parents can understand. [ESSA, Section 1114(b)(4)]

• the school meets the requirements of Section 1116 of ESSA, including the development and 
implementation of a parent and family engagement policy that includes a school-parent compact 
outlining shared responsibility for high student academic achievement. [ESSA, Section 1116(b-g)]

Meets Expectations
1. Specific strategies to increase family and community stakeholder involvement, particularly among 

those who represent the most at-risk students, based upon results of the Needs Assessment have been 
identified and implemented.

2. Parents and community stakeholders who reflect the demographic composition of the school, including 
those who represent the most at-risk students, are included as decision makers in a broad spectrum of 
school decisions, including the development and monitoring of the Title I Schoolwide Plan.

3. The school vision and mission for student success are collaboratively developed based on the beliefs 
and values of the school community, including families and community stakeholders who represent the 
most at-risk students.

4. The Title I Schoolwide Plan, as well as all communication regarding its development, evaluation, and 
revision processes, are available in languages and formats accessible for every family and community 
stakeholder of the school.

Developing
1. Specific strategies to increase parental involvement have been identified and implemented and may be 

loosely aligned with the Needs Assessment.

2. Parents and community stakeholders who may or may not reflect the demographic composition of the 
school are included as decision makers in the development of the Title I Schoolwide Plan.

3. The school vision and mission for student success are communicated to families and are based on the  
beliefs and values of the school community.

4. The Title I Schoolwide Plan is available in multiple languages and formats.

Does Not Meet Expectations
1. Specific strategies to increase parental involvement have not been identified and implemented or they 

may not be aligned with the Needs Assessment.

2. Parents and community stakeholders are advised of school decisions, including the creation of the Title 
I Schoolwide Plan.

3. The school vision and mission for student success may not reflect the beliefs and values of the school 
community, or may not be embraced by families or community members.

4. The Title I Schoolwide Plan is posted in English on the school’s website.
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Addressing the above expectations, describe the strategies your school is using to increase 
family and community stakeholder involvement.
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2. Comprehensive Needs Assessment
By checking this box, the school principal certifies that:

• the Title I Schoolwide Plan was developed based on a Comprehensive Needs Assessment of the entire 
school that took into account information on the academic achievement of children in relation to the 
challenging State academic standards, particularly the needs of those children who were failing, or were
at risk of failing, to meet the challenging State academic standards and any other factors as determined by 
the local educationa agency. [ESSA, Section 1114(b)(6)] 

Meets Expectations
1. Includes a variety of data, including performance (e.g., local and state student assessment data) and 

non-performance student data (e.g., student attendance), and process data about the schools system 
(e.g., diagnostic review) and perception data, gathered from several sources.

2. Includes detailed analysis of performance and non-performance data for each student subgroup 
identified in Section 1111(c)(2) of ESSA (economically disadvantaged students, students from major 
racial and ethnic groups, children with disabilities, and English learners).

3. Examines student, teacher, school and community strengths and needs.

4. School leadership, in collaboration with families and community stakeholders, identifies a manageable 
number of priorities, at the right level of magnitude and aligned with the Needs Assessment, for school 
improvement.

5. Evidence shows that the school’s Title I Schoolwide Plan and cycle of continuous improvement have 
improved outcomes for all students, particularly those most at-risk.

Developing
1. Includes performance and/or non-performance data gathered from a limited number of resources.

2. Includes detailed analysis of performance or non-performance data for one or more student subgroups 
identified in Section 1111(c)(2) of ESSA.

3. Examines student strengths and needs.

4. School leadership may be taking on too many or too few priorities, or priorities may not be at the right 
level of magnitude, to produce positive, measurable results.

5. Evidence shows that the schools Title I Schoolwide Plan and cycle of continuous improvement have 
improved outcomes for students in general.

Does Not Meet Expectations
1. Data gathered is limited so that it is difficult to gain an accurate picture of the school’s needs.

2. Includes analysis of the student body as a whole or broken up by grade spans and content areas, but 
not in-depth analysis of data for each student subgroup identified in Section 1111(c)(2) of ESSA.

3. Examines student deficits.

4. School administrators have not clearly and transparently identified and communicated the school’s 
priorities.

5. Evidence does not show that the school’s Title I Schoolwide Plan and cycle of continuous improvement 
have improved outcomes for students.
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Addressing the above expectations, describe the outcomes of the school’s Comprehensive 
Needs Assessment, as well as a description of the data sources used in the process. The results 
should include detailed analysis of all student subgroups; an examination of student, teacher, 
school and community strengths and needs; and a summary of priorities that will be addressed 
in the Title I Schoolwide Plan.
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3. Schoolwide Plan Strategies
By checking this box, the school principal certifies that the Title I Schoolwide Plan includes a 

description of the strategies that the school will be implementing to address school needs, including  a
description of how such strategies will:

• provide opportunities for all children, including each of the subgroups of students (as defined in
Section 1111(c)(2)) to meet the challenging State academic standards;

• use methods and instructional strategies that strengthen the academic program in the school,
increase the amount and quality of learning time, and help provide an enriched and accelerated
curriculum, which may include programs, activities, and courses necessary to provide a well-rounded
education; and

• address the needs of all children in the school, but particularly the needs of those at risk of not
meeting the challenging State academic standards. [ESSA, Section 1114(b)(7)(A)(iii)]

• provide professional development and other activities for teachers, paraprofessionals, and other
school personnel to improve instruction and use of data from academic assessments, and to recruit
and retain effective teachers, particularly in high-need subjects;

• be evidence-based as defined in ESSA, Section 8101(21)(A).

Meets Expectations
1. Strategies provide a detailed, enriched, and accelerated curriculum for all students, including each of 

the subgroups, according to their needs.

2. The school provides multiple opportunities and evidence-based interventions for students in need, and 
activities that address the outcomes of the Comprehensive Needs Assessment in a way that will result in 
significant improvements in student learning.

3. Timely, effective and additional assistance is provided for students experiencing difficulty mastering  the 
State’s standards through activities which may include: counseling, school-based mental health 
programs, specialized instructional support services, mentoring services, postsecondary education 
preparation, preschool children transition to local elementary school programs.

4. The school uses clear criteria and processes for student participation in tiered model to prevent and 
address behavior problems and early intervention services.

5. The school uses clear criteria and processes for making decisions regarding level and length of student 
participation in tiered supports.

6. The school offers a range of extended learning opportunities within and beyond the school day and  the 
school year.

7. Professional development and other activities are offered for teachers, paraprofessionals, and other 
school personnel to improve instruction and use of data from academic assessments.

8. The school uses clear, diverse strategies to recruit and retain effective teachers, particularly in high 
need subjects.

Developing
1. Strategies provide an enriched and accelerated curriculum for most students with plans in place to

differentiate for struggling students.

2. The school provides general interventions for students in need, and activities address some outcomes
of the Comprehensive Needs Assessment, and may result in limited improvements in student learning.

3. Additional ongoing assistance is provided for students experiencing difficulty meeting State standards.
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4. The school uses clear criteria and processes for making decisions regarding student participation in 
tiered supports.

5. The school uses clear criteria and processes for making decisions regarding student participation in 
tiered supports.

6. The school strives to provide extended learning opportunities within the school day, but has limited 
opportunities beyond the school day and school year.

7. Professional development and other activities for teachers, paraprofessionals, and other school 
personnel are offered to improve instruction.

8. The school uses some strategies to recruit and retain effective teachers, particularly in high need 
subjects.

Does Not Meet Expectations
1. Strategies provide a basic curriculum intended for all students.

2. The school has not developed and implemented opportunities and evidence-based interventions, and 
activities may be purposefully designed, but are not aligned to the Comprehensive Needs Assessment.

3. Additional assistance is provided to some students who are experiencing difficulty, but the intervention 
is not regular and ongoing.

4. Processes vary by grade level, teacher, or academic program regarding decisions about student 
participation in tiered supports.

5. Processes vary by grade level, teacher, or academic program regarding decisions about student 
participation in tiered supports.

6. The school offers limited extended learning opportunities.

7. Limited or no professional development and other activities are offered for teachers, paraprofessionals, 
and other school personnel.

8. The school has no strategies in place to recruit and retain effective teachers.
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Addressing the above expectations, describe the strategies the school will use to upgrade the 
entire educational program in order to improve the achievement of the lowest performing 
students, including how and when these strategies will be implemented. These strategies 
should be linked to areas identified in the Comprehensive Needs Assessment and the site 
budget.
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4. Coordination and Integration
By checking this box, the school principal certifies that:

By checking this box, the school principal certifies that:

Meets Expectations
1. Leverages sufficient resources (e.g., fiscal, human, time) to improve student outcomes.

2. Leverages funding streams to connect the reform strategies developed.

3. Outlines how the school will meet the intents and purposes of each funding source.

4. Outlines how funds from Title I and other State and Federal education programs will be used to meet 
the intent and purpose of the programs.

Developing
1. Identifies limited resources to improve student outcomes.

2. Funding streams support some, but not all reform strategies.

3. Outlines how the school will meet the intent and purpose of some funding sources.

4. Limited description of how funds will be used to meet the intent and purpose of the programs.

Does Not Meet Expectations
1. The identified resources are insufficient to impact student outcomes.

2. Funding streams do not support any of the reform strategies.

3. Unclear description of the intent and purpose of the funding sources.

4. Unclear description of how funds will be used to meet intent and purpose of the programs.

• if appropriate and applicable, the Title I Schoolwide Plan was developed in coordination and 
integration with other Federal, State, and local services, resources, and programs, and the Title I 
Schoolwide Plan outlines the ways in which funds are to be braided. [ESSA, Section 1114(b)(5)]

OR

• if State, local and other Federal programs are to be consolidated in project 785, then the Title I 
Schoolwide Plan outlines the ways in which funds will be used to meet the intent and purpose of each 
program that was consolidated. [ESSA, Section 1114(b)(7)(B)]
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Addressing the above expectations, list the funding sources used (e.g., Title III, Part A, 
donations, competitive grants, etc.), then describe the ways in which the funds are to be braided in
the Title I Schoolwide program.
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5. Evaluation and Plan Revision
By checking this box, the school principal certifies that:

Meets Expectations
1. School leadership, including families and community stakeholders, regularly monitors and adjusts 

implementation of the Title I Schoolwide Plan based on short and long-term goals for student 
outcomes, as well as measures to evaluate high-quality implementation.

2. The monitoring and revision of the Title I Schoolwide Plan includes regular analysis of multiple types of 
data (e.g., student learning, demographic, process, perception) and necessary adjustments are made 
to increase student learning.

3. School leadership, including families and community stakeholders, and instructional staff regularly 
analyze interim and summative assessment data to evaluate instructional practices, determine patterns 
of student achievement, growth, and changes in growth gaps across classrooms, grade levels, and 
content areas.

Developing
1. School leadership uses state assessment results to annually evaluate the Title I Schoolwide Plan.

2. The monitoring and revision of the Title I Schoolwide Plan is based upon limited types of data, and 
adjustments are not aligned to outcomes.

3. School leadership and instructional staff use summative and sporadic formative assessments to provide 
information about student achievement and growth, and growth gaps for individual grade levels and 
content areas.

Does Not Meet Expectations
1. School leadership does not have a regular process to monitor and adjust the Title I Schoolwide Plan.

2. Some monitoring of the Title I Schoolwide Plan takes place, but there is not a process to regularly 
adjust the Title I Schoolwide Plan to increase student learning.

3. School leadership reviews student achievement and growth data.

• the Title I Schoolwide Plan will be regularly monitored and revised as necessary based on student 
needs to ensure that all students are provided opportunities to meet the challenging State academic 
standards. [ESSA, Section 1114(b)(3)]
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Addressing the above expectations, describe how the school, with assistance from the LEA, 
will annually evaluate the implementation of, and results achieved by, the Title I Schoolwide
program using data from the State’s annual assessments and other indicators of academic 
achievement to determine whether the Title I Schoolwide program has been effective in increasing 
the achievement of students in meeting the State’s academic standards, particularly for those 
students who had been furthest from achieving the standards; and how the school will revise 
the Title I Schoolwide Plan, as necessary, based on the results of the evaluation, to ensure 
continuous improvement of students in the Title I Schoolwide program.
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	School Year: 2020-2021
	District Name: Moore Public Schools
	School Name: Kelley Elementary
	Superintendent Name: Dr. Robert Romines
	Principal Name: Dena Taylor
	Email: robertromines@mooreschools.com
	Email 2: denataylor@mooreschools.com
	Phone: (405) 735-4400  
	County/District Number: 14-/-002
	School Poverty Rate: 68.28%
	Initial Plan: Yes
	Revised Plan: Off
	Certified 1: Yes
	Question 1: 1. Parent and Community Stakeholder Involvement Meets Expectations 1. Specific strategies to increase family and community stakeholder involvement, particularly among those who represent the most at-risk students, based upon results of the Needs Assessment have been identified and implemented. Kelley Elementary, as well as Moore Public Schools, are committed to the involvement of parents in their children's education. Through Title 1, parents are given opportunities to attend informational meetings and events to give them ideas and strategies to increase their students’ academic performance.  Parent involvement activities and meetings are advertised through notes home, emails, district and school websites, Class Dojo, monthly event calendars, and communication apps. Kelley Online gradebooks are provided for teachers to input scores and parents can gain login information anytime through the front school offices. Parents are informed and encouraged to gain access to their student’s grades via notes home and intercom announcements during parent teacher conferences. Parent Teacher conferences ar scheduled at the beginning of each year with notices being sent out on Back to school night and re minder notes the first few days of school.  Teachers communicate with parents daily through phone calls, emails, mailings, and Class Dojo messages.             Parent involvement events for the current school year begin in May of the previous school year.  Since Kelley’s pre-K program was combined with other pre-K programs in one central place several years ago, our future Kindergarten studentsand their parents are invited to “Kindergarten Round-up”. Here, parents and their children get to meet their new teachers, the Title 1 teacher, classmates and see their classrooms.  They will learn what they are expected to know, learn about Title 1 and how the program benefits the school.  Each child is given a bag of supplies like books, letters, learning mats, and all kinds of materials they can keep and use at home to prepare  for Kindergarten during the summer.  During the school year, Kelley has several events.  There is a “Back to School” night, where parents and students meet their teachers, go to their classrooms, and put their supplies in their desks.  They also receive a folder containing information about Title 1 and a calendar of meetings and events.  Around Book Fair time, Title 1 has two events, “Pastries for Parents”-parents bring their children to shop the Book Fair with the teachers and hear about what is happening in Title 1.  The other activity is schoolwide and is held in the evening so all may attend.  This event is decided by the PCAC committee and in the past, we have offered Grandparent’s Night, Bingo for Books, STEAM Night, Parent University, authors and themed nights like “All-Aboard Reading”.  Title 1 receives feedback from these events by distributing surveys to evaluate the Title 1 program and provide suggestions for future events.        Kelley also has a very active and effective Parent/Teacher Association (PTA).  Our PTA not only provides support and additional funding for our school, but they have various programs involving parents.  They are always willing to help in any way needed. 2. Parents and community stakeholders who reflect the demographic composition of the school, including those who represent the most at-risk students, are included as decision makers in a broad spectrum of school decisions, including the development and monitoring of the Title I Schoolwide Plan.        Kelley has two committee’s that require representation by all stakeholders-one is the Parent Community Advisory Council or PCAC.  This committee includes the principal, the Title 1 reading specialist, Media Specialist, one teacher from each grade level, the counselor and several parents.  The goal of the committee was created to strengthen the parent involvement component for our school. The committee meets once per semester to discuss and plan for upcoming parent involvement activities.  PCAC is the creative force that makes our parent involvement events so popular and well attended.  This council meets twice a year (once a semester).  The other committee is the Kelley Title 1 Schoolwide Site-Based Committee. This committee also meets twice a year: in the fall to review the current year plan, to review and distribute the Site Parent Involvement Policy, the principal/parent/teacher/student compact, and the Parents Right to Know policy. This committee also schedules meeting and sets deadlines, prepares and distributes Needs Assessments, in order to use these assessments to write next year’s Schoolwide Site Plan.  Members consist of the principal, the Title 1 reading specialist, media specialist, teachers that teach reading, tech representative and parents. The annual parent informational meeting is    held at the beginning of the school year, to inform parents about Title 1   and the services available to them, and to introduce these two    committees and the need for principal, teacher and parent     involvement.  3. The school vision and mission for student success are collaboratively developed based on the beliefs and values of the school community, including families and community stakeholders who represent the most at-risk students.       The mission of Kelley Elementary is to instill in each student a personal vision of great expectations through a daily journey of an excellent education.  Each student will be given opportunities to develop basic skills, positive habits, and positive attitudes associated with being a responsible citizen.  Learning experiences will be provided each student to help each one achieve individual academic excellence, encourage creative potential, and develop cultural awareness.  With the combined efforts of Kelley administrators, teachers, parents, staff, community members, and students, these visions of reaching great expectations can be achieved for all.4.The Title I Schoolwide Plan, as well as all communication regarding its development, evaluation, and revision processes, are available in languages and formats accessible for every family and community stakeholder of the school. Moore Public Schools contracts with Multilingual Communications Services for on-site translation services in cases where communication with non-English speaking families is needed.  This translation service is able to translate the Title I Schoolwide Plan to all stakeholders in any language requested.  An appointment would be made for the required language specific translator at either the school site for the Moore Public Schools Administration Service Center.  This conference is set-up through the district’s Student Services Department.  The Title I Schoolwide Plan is available electronically (as a PDF and Word Document) on the district’s Title I webpage and on the school’s Title I webpage, as well as printed in the school’s Title I Public File.  In addition, parents and community stakeholders can request an email or printed copy at any time.
	Certified 2: Yes
	Question 2:       The Title 1 Committee gathers and organizes data related to the focus areas.  The data sources for reading and math are STAR Early Literacy, STAR Reading, STAR Math, and Oklahoma School Testing Program (OSTP). In addition, teachers use weekly progress monitoring data and unit assessments from district approved curriculum.      As the planning team analyzes the data, the gaps between the current status of the school and the established vision for reform become more apparent. The strengths, weaknesses and needs should become the basis for goals and strategies that should be developed in the written Schoolwide/School Improvement Plan. OSTP: Oklahoma School Testing Program      Before the school year starts, the teachers at Kelley are attending In-Service meetings, ready to begin learning about their new students.  One of the very first assessments we look at is the results from the OSTP given in the spring of the previous year in grades 3rd-6th.  Other assessments will be used throughout the school year to monitor and report student progress in reading, ELA and math along with assessments provided by curriculum subjects. The OSTP gives teachers a three-part look at their students: 1) the OSTP reports how well students are meeting state-level standards based on their performance on state tests in English language arts, math and science. It gives us a picture of where students at that time. 2) OSTP reports also breaks down grade level student groups into priority groups so that each student’s score is only counted once. These scores are recorded as a composite and by individual skill groups.  3) OSTP scores are also ranked into four performance levels:• Advanced• Proficient• Basic• Below basicWhen this information is available to Title 1 Schoolwide schools like Kelley Elementary, it will determine how these students will be served and how funds will be spent. Data Collection         Data is collected through classroom observations, various assessments, and progress monitoring, to determine the strengths and needs of individual students in reading, ELA, and math.   Kelley already uses STAR EL scores to guide instruction, and intervention for kindergarten and first grade students in Reading and Mathematics, as well as for placement in Title1 classes.  STAR Reading and Math scores are also used to guide instruction, intervention and placement for second through sixth grade students in Title1.  While developing our RTI program, it was decided that since STAR Reading is used to guide intervention and instruction for seventh and eighth grade students at all Moore Junior High Schools, that data from a common source would be consistent and trackable.  Teachers continually progress monitor at-risk students to ensure student success.        Data is analyzed monthly through collaborative conversations by administrators, teachers, and reading specialists and shared with stakeholders when appropriate. Moore Public Schools uses the      According to the 2018-2019 School Report Card, Kelley Elementary earned a B grade, while 77% of Oklahoma schools scored a C or below. Four indicators are used to score student performance: Academic Achievement, Academic Growth, English Language Proficiency and Chronic Absenteeism, along with an Overall score. The three priority groups identified at Kelley are Students with Disabilities (SWD), Economically Disadvantaged (Econ Dis) and White (W).  The SWD percentage in Academic Achievement was 68% compared to the state at 27%.  Econ Dis students scored 55% on achievement, higher than the state’s percentage.  Overall grade for SWD was 68% to the state’s 31%; Econ Dis grade overall was 56% compared to the state’s 44%. All three priority groups and English Learners ranked higher in good attendance that the state percentage. English Language learners scored 51% to the state’s 4% in Academic Achievement and an overall grade of B with 66% over the state’s 34%.  Kelley still has a challenging road ahead. While the priority groups are improving in target performance, English Language Learners are behind other groups in English Language Proficiency progress, our black students scored a D on overall performance and are the lowest in good attendance at 80% among all groups. The evidence is there that the Kelley staff and parents are developing a safe and effective environment to learn and grow, providing our students with what they need to be academically successful.  Response to Intervention (RTI) model to provide skill-specific intervention to students who are below grade-level in Reading and Mathematics. Software programs such as Lexia provide data for individual instruction and practice, as well as providing information to make instructional decisions for whole classes, and small groups. Lexia not only provides practice in specific skill area, but it also identifies and groups similar skills to expand the learning base of students and keeping instruction fresh.  This provides teachers accurate, ongoing measurement of student performance towards proficiency in accordance with the Oklahoma Academic Standards. b. Non-Performance Data:             Kelley Elementary was established in 1965 as part of Moore Public Schools and grew to be one of the largest elementary schools in Oklahoma beginning in the late 1970’s, educating students from pre-K through 6th grade. On May 3rd, 1999, all of that changed.  An EF-5 tornado tore through Moore, destroying the school and heavily damaging the neighborhood around Kelley and other parts of Moore. Kelley Elementary and its students were temporarily displaced until a new Kelley was rebuilt and opened in the fall of 2000.  The community was rebuilt, and Kelley became a neighborhood school with students in grades kindergarten through 6th grade (Kelley’s pre-K was relocated to a central location with other school pre-Ks in the district several years ago).     Kelley Elementary is considered lower income with 68% of the student population on free/reduced lunches for the 2019-2020 school year. Current enrollment is 331 students:  The student enrollment by ethnicity is as follows: 28% of our students are Hispanic; 9% Black; 4% Native American; 1% Asian, 42% white, and 18% are more than two races. 9% of the student population at Kelley are English Language Learners Many of their parents are not fluent in English and in their homes, English is not the primary spoken language. During the 2019-2020 school year, student average daily attendance was 93.86%, and 4% of the student population were tardy on an average daily basis.     The administration and the board of education of Moore Public Schools will ensure that all teachers and paraprofessionals working in a program supported with funds under Title II, Part A, will meet applicable State certification and licensure requirements, including any requirements for certification obtained through alternative routes to certification.Also, Moore Schools will ensure that high poverty or low performing schools are not staffed with disproportionately high numbers of teachers who are ineffective, inexperienced or out-of-field.  A qualified teacher must hold a minimum of bachelor’s degree; obtain full Oklahoma certification or an Oklahoma teaching license; and demonstrate subject matter competency in each of the academic subjects in which the teacher delivers instruction. Qualified paraprofessionals must have completed at least 2 years (48 credit hours) at an institution of higher education; obtained an associate or high degree; or completed the Oklahoma General Education Test (OGET) or the ParaPro or Work Keys Test and achieved a passing score.     The teachers and paraprofessionals at Kelley Elementary were hired by these standards and continue to work under these standards. Our principal ensures that each person hired for a position at Kelley is highly qualified for that position, so that the students at Kelley have greater access to effective teachers, a principal, counselor and other school leaders to increase student achievement consistent with the Oklahoma State academic standards.                     In the end of the 2019-2020 school year, Kelley has 28 HQT teachers, 9     HQT paraprofessionals, and 1 SPTA.  All are returning for the 2020-2021 school year. Kelley will also be adding three more positions in 2020-2021: another HQT 1st grade teacher and HQT 2nd grade teacher.  With Title 1 funding, a HQT paraprofessional will be hired for Tier 2 intervention.        This school year, Kelley Elementary faced another event that would change how teachers, staff, students and families communicated with each other. One of our main goals for Kelley has always been to improve teacher-parent communication to promote parent involvement.  In the past few years, we thought we were doing better by changing our PI to hands-on events-attendance has been way up, but nothing like this. During Spring Break, all the schools were closed for two weeks due to Covid-19. A week later, they closed for the rest of the school year.  Immediately, Distance Learning became a reality for Kelley. Until May 15th, Kelley teachers delivered packets of schoolwork every week to every family in the neighborhood.  Each week, the teacher called, e-mailed, or “Zoomed” every family to help with the assignments, give encouragement, or just asked if everyone was healthy or needed anything.  Opening up became easier for the parents, and teachers learned more about their students and, at times, their home life. Now we call each other by our first names. When the school closed for the rest of the year due to Covid-19., the parents were surprised  and thanked for our thoughtfulness.  We connected.So, with the 2020-2021 school beginning in August, Kelley may see a lot more people at our school wanting to be involved.  There is no data that prove things will change, but there is always a chance they will be better.            Moore Public Schools uses the Response to Intervention (RTI) model to provide skill specific intervention to students who are below grade-level in Reading and Mathematics. In addition, data is used to make instructional decisions for whole class, small group, and individual students, as well as, to measure student growth towards proficiency in the Oklahoma Academic Standards.        Before students arrive for first day of school, Kelley teachers, the principal and other staff members attend In-Service to evaluate the data gathered from the OSPT from the previous year.  The OSTP data is divided by grade level and distributed to groups involved with the same grade level to identify the areas of strengths, weaknesses and need.  Each group will record their findings, then share this information with the other groups.  This is the beginning of RTI for Kelley.  What is discussed and decided will be the basis for goals and strategies that will be developed into the Schoolwide/School Improvement RTI Plan for the new school year.      The Kelley RTI team consists of the principal, counselor, the resource teachers, the classroom teachers and on occasion, the clinical psychometrist. The first RIT meeting occurs at the end of the first month of school.  Classroom teachers come during their planning period to share information collected through classroom observations, various assessments, and progress monitoring to determine the strengths and needs of students. STAR Early Literacy will be used to guide intervention and instruction for kindergarten and first grade students in Reading and Mathematics.  STAR Reading will be used for 2nd through 6th Grade.  But in this first meeting, test scores from the STAR program will not used until testing begins usually after Labor Day. After STAR testing begins, the RTI team will meet once a month to share test scores, progress monitoring, and other assessments.      After the first STAR reading test, teachers check scores of each student in their classroom. The teachers can run a report that lists all their students in a Percentile ranking or rank them themselves. RTI is a “Four Tier” Program. Tier 1-AR is learning that occurs in the regular classroom with a research-based curriculum and students are performing on grade level. In Tier 2, a student that scores under the 40th Percentile and/or not above the benchmark will qualify for Title 1.  They will receive extra instruction one to two times a week with the Title 1 reading specialist and small group time with the classroom teacher. After four intervention sessions, teachers will begin progress monitoring and will continue progress monitoring until students benchmark. Tier 3-Non-Special Ed, intervention becomes more frequent, intensive and individualized. A student is now being considered for Special Education and documentation is being kept and report by the classroom teacher.  Tier 4 is Special Education. A student in special education will have an IEP that contains a specialized, custom intervention that matches the student’s skill need.  At times, the student will be in the regular classroom until it’s time to go to a Special Education teacher for skills-need intervention.                 Perception data is gathered at various times of the school year in the form of parent, teacher, and student surveys. The information we receive through surveys helps the Title 1 committee determine if the services we are providing for our school community is what our community really needs or wants. There are two kinds of surveys we use at Kelley Elementary: one is an event survey and the other is called a Needs Assessment survey.        An event survey is a form of written questions filled out by anyone who attended a parent involvement event.  This survey is handed out after completion of the event and anyone attending the event.  These surveys are short and anonymous, and they are designed to inform the Title 1 committee if the event was informative, enjoyable and worth the time and effort the person spent at the event.  There is also a place where the guest may make suggestions for improvements or recommend a topic for another event.  We pass these out at least twice in a semester, depending on how many events we have.  These surveys have been very helpful in developing our parent involvement program and we have a good turnout at these events.      The second type of survey our program uses is the Needs Assessment Survey.  This survey is distributed every year the week after Spring Break, and it provides the Title 1 committee information that can be used to develop the parent involvement program further and make any changes in the Title 1 Schoolwide Plan for the coming school year.  These surveys are targeted to the individual groups that make up the Title 1 program, because group has their own experiences and needs.  Kindergarten through 2nd grade has a survey that asks about what they like or do not like about the different programs Title 1 provides and what they like best about being in Title 1.  The 3rd -6th grade survey is more in depth and asks students to rank the different services within their Title 1 classroom.  The parent survey contains questions about the benefits of Title 1 for their child, the best way to contact them, serving on a Title 1 committee or event, suggestions for improving Title 1 events or parent meetings.  A teacher’s Needs Assessment survey may include if they thought Title 1 was effective this year, do changes need to be made, suggestions to improve the program for next year. For the Title 1 program to be its most effective, it must have the full support of all stakeholders, regardless if it is a child in kindergarten, a teacher, parent, or an administrator. Student enrollment by ethnicity is as follows: 28% of our students are Hispanic; 9% Black; 4% Native American; 1% Asian, 42% white, and 18% are more than two races. 9% of the student population at Kelley are English Language Learners Many of their parents are not fluent in English and in their homes, English is not the primary spoken language. During the 2019-2020 school year, student average daily attendance was 93.86%, and 4% of the student population were tardy on an average daily basis.     Every Student Succeeds Act (ESSA) was signed into law in 2015.  ESSA provides funding for every child in a Title 1 schoolwide program to raise the achievement of the lowest-achieving students. Each student is placed into the first group with which they identify; this becomes the student’s “priority student group”.Each priority group has a target that is challenging, yet achievable and increases each year.  Priority grouping ensure that each student is counted only once and that all students contribute equally to the academic achievement indicator score. The priority groups and percentages of the student population at Kelley are as follows:• 71.7% of our student population are Economically Disadvantaged or from low income families. • 60.8% of our students come from Racial and Ethnic groups.• 32% are Students with Disabilities.     • 11.8% of our students are English Learners.i. Economically Disadvantaged Students      According to assessment data found on Kelley’s A-F Report card, economically        disadvantaged students (EDS group) scored higher than the state in Academic        Achievement (KE: 55%-state: 27%), Academic Growth (KE 73%-state 52%) and       Good Attendance (KE: 89.71%; state: 81%), but fell below the state percentage of       28% (KE was 23 %) on meeting their language-acquisition targets. Overall grade       was 56% to the state’s 44%.           In English/Language Arts, the EDS group scored 43% proficient, 24% proficient in       Math and their Composite score 34%. Their overall grade was 56% (state was 44%).               ii.  Students from major racial and ethnic groups:                         Student enrollment by race or ethnicity is as follows: • 28% of our students are Hispanic; • 18% are more than two races;• 9% are African American; • 4% Native American;• 1% Asian.                 Our Hispanic students scored 43% Academic Achievement, 24% English language progress, 97.67% in good attendance, and 62% overall.  In ELA, they were 36% proficient, in math-29% proficient with an overall score of 33%.               2 or more races students scored 59% Academic Achievement, NA% English language progress, and 89.83% in good attendance. In ELA, they were 34% proficient, in math-27% proficient with an overall score of 32%.              African American students scored 43% Academic Achievement, NA% English language progress, and 80% in good attendance. In ELA, they were 33% proficient, in math-33% proficient with an overall score of 32%.  Our Native American and Asian population was not large enough to provide viable information.               iii. Students with Disabilities (EIP):      Students with Disabilities (SWD) scored 69% in Academic Achievement, 74% in Academic Growth, NA% in English language progress, 89.13% in good attendance and 68% overall.      On their ELA target, they were 36% proficient, in math-29% proficient with an overall score of 33%.  SWD scored 68% to outperform the state percentage of 31%.        iv. English Learners:      11.8% of the student population at Kelley Elementary are English Learners.  English Learners scored 51% in Academic Achievement, 95% in Academic Growth, 22% in  English language progress, 100% in good attendance and 66% in overall performance (the state average is 34% overall).     EL students were 36% proficient on their ELA target; in math-29% proficient with an overall score of 33%.  English Learners scored 68% on overall performance to the state’s percentage of 31% overall.Kelley Elementary students have good attendance and behavior because they care and their parents care.  The Kelley staff provide all our students a safe environment to learn in and materials to work with like Smartboards, computers, laptops, mini iPads, programs like Lexia, Prodigy, etc. and a good media center, along with one of the most gifted group of teachers and staff.           Kelley Elementary teachers work well together and are always willing to help anyone, whether the need comes from a child, another teacher, a parent or members of the neighborhood. Our parents love our parent activities and are very supportive of the school.  The school and neighborhood have a history together and the bond comes from picking up the pieces and putting things right again.Goal:  5% more students K-6 will reach benchmark in reading/ELA on the STAR EL,            STAR Reading by the end of the 2020-2021 school year.Goal:  5% more students K-6 will reach benchmark in mathematics on the STAR EL,           STAR Math by the end of the 2020-2021 school year.Goal:  Parental attendance to parent meetings and parent involvement events will             increase by  5% by the end of the 2020-2021 school year.          5.  Evidence shows that the school’s Title I Schoolwide Plan and cycle of continuous improvement have improved outcomes for all students, particularly those most at-risk.  Kelley’s RTI committee uses STAR EL and STAR Reading to determine which students qualify for Title 1 services.  Since Kelley is Schoolwide and the entire student population would qualify for Title 1 services if their scores are 40% or below in reading.STAR EL Assessments:  2019-2020                                                         • Kindergarten:    1st QRT (50 Tested)                 2nd QRT (50 Tested)                                                             Benchmark - 92%                           Benchmark - 92%                                                      On Watch - 2%                               On Watch - 2%                            Intervention – 0%                            Intervention 2%                            Urgent - 6%                                      Urgent – 6%                      • 1st Grade          1st QRT (56 Tested)                 2nd QRT (56 Tested)                                       Benchmark – 76%                            Benchmark - 85%                                       On Watch - 10%                               On Watch - 5%                                       Intervention - 6%                                        Intervention – 7%                                                      Urgent Intervention – 8%                  Urgent Intervention – 2%No final assessment scores for 2019-2020 due to Covid-19                            STAR Reading Assessments Scores:  2019-2020                        1st Assessment (40 Tested)                  Last Assessment (38 Tested)                       2nd Grade:                   Fall 2019                                                 Spring, 2020                                      Benchmark – 58%                                Benchmark - 81%    (+23%)                          On Watch - 24%                                   On Watch - 5%           (-19%)                     Intervention - 13%                                           Intervention – 4%        (-9%)             Urgent Intervention- 5%                        Urgent Intervention-3%  (-2%)                                                     1st Assessment (43 Tested)                   Last Assessment (38 Tested)                         3rd Grade:                   Fall 2019                                                 Spring, 2020                                      Benchmark – 80%                                    Benchmark - 92%    (+12%)                       On Watch - 2%                                         On Watch - 5%           (+3%)                       Intervention - 10%                                                Intervention – 3%        (-7%)          Urgent Intervention- 7%                          Urgent Intervention- 0%  (-7%)                          1st Assessment (45 Tested)                   Last Assessment (40 Tested)                       4th Grade:                   Fall 2019                                                 Spring, 2020                                   Benchmark – 58%                                    Benchmark - 84%     (+26%)                             On Watch - 24%                                        On Watch - 13%        (-11%)                       Intervention - 12%                                                     Intervention – 5%     (-7%)            Urgent Intervention- 7%                      Urgent Intervention – 3%   (-4%)                         1st Assessment (43 Tested)                  Last Assessment (40 Tested)                        5th Grade:                   Fall 2019                                                 Spring, 2020                                  Benchmark – 68%                                   Benchmark - 85%       (+17%)                      On Watch - 15%                                      On Watch - 10%           (-10%)                    Intervention - 10%                                                  Intervention – 5%         (-5%)           Urgent Intervention- 7%                          Urgent Intervention-0%    (-7%)                        1st Assessment (42 Tested)                    Last Assessment (34Tested)                        6th Grade:                   Fall 2019                                                 Spring, 2020                                  Benchmark – 49%                                    Benchmark - 79%      (+30%)                      On Watch - 26%                                         On Watch - 13%        (-13%)                                   Intervention - 5%                                                     Intervention – 5%          (0%)          Urgent Intervention-21%                       Urgent Intervention-3%     (-18%)  The last STAR Reading assessments were finished before Spring Break, 2020.  There would have been one more assessment in May.  
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	Question 3:  Data is collected throughout the school year using various formal and informal assessments.  Assessments such as STAR Literacy, STAR Math, and Accelerated Reader are given to students on regular basis to determine their reading levels and monitor the progress being made.  This year, Kelley, along with the rest of the district elementary schools, have subscripted to a skill-based reading program called Lexia.  This program is designed to identify and remediate specific reading skill areas in struggling readers, as well as strengthen reading skills in those students performing at/above grade level.  In second and third grades, Read Naturally is a program we use that provides daily assessments for fluency, accuracy, retell and comprehension.  The Oklahoma Academic Standards are used to assess students in various subjects and determine their level of knowledge in each area.  Surveys are also conducted throughout the year allowing parents and teachers to evaluate various programs offered to the students.  A record of all demographic data is continuously updated as the information changes throughout the year.Surveys are distributed throughout the year-at the beginning and end of the school year, during parent meetings and family activity events.  Students provide information and evaluations after key lessons or specific areas of study to determine effectiveness.  Informal assessments and evaluations are performed on a weekly basis, not only to provide instructional direction but to keep classroom teachers informed about student progress.• Current literacy programs and literature studies provide all students with literacy instruction in the classroom.  These programs include McGraw-Hill Reading/Language Arts WONDERS program which includes McGraw-Hill’s WONDERS: Tier 2 Intervention Program K-5 to coincide with the classroom version of WONDERS.  We also use Houghton-Mifflin Individualized Reading program, Houghton-Mifflin Leveled Readers, Open Court Phonics, Saxon Phonics, Reading Eggs, Reading Theory, Read Works, Accelerated Reader, STAR Reading, and.  The programs provide research-based methodological instruction.  Early Success/Soar to Success, a supplementary literacy program, is used with students who are reading below grade level.  Classroom instruction is provided in a variety of methods to meet the needs of all students using inclusion, co-teaching, small flexible groups, and individual tutoring.  Teacher assessment will be done often to determine which students require additional learning time.  Performance will be evaluated quarterly so instruction can be adapted according to strengths and weaknesses.  • In 2012, STAR Math was added to the regular school curriculum in technology, and Prodigy Math was introduced in 2016.  These additions not only allows student reinforcement in math skill mastery, but also acts as assessment tools to evaluate performance and improve math instruction on an individual basis.  In this way, teachers can pinpoint problem areas and remediate more effectively.  This addition to the current Title 1 plan was based on research and the growing concern of parents that math skills were not being addressed.  Since there is a correlation between success in mathematics and reading improvement, the committee felt these additional programs would be beneficial in improving both math and reading scores.• Kelley has also committed to developing a traveling reading lab that teachers will be able to check out for classroom reading instruction and research.  The lab consists of iPad Minis (30), interactive books, and access to the Internet to do research and use the PebbleGo programs and Capstone Interactives purchased this year with Title 1 finding.  Students will be able to choose their own books, listen to them being read to them (or monitored if they read them aloud to themselves).  Older grades will be able to read books and do research using the iPads.• In 2019-2020 school, the district added a new program called STEAM (Science, Technology, Engineering, Art and Math. This is a “hands-on” learning experience for students the Moore school district. It is included in the Music-PE-STEAM rotation: each student is rotated each day, going to each class once every three days. STEAM not only teaches with hands on learning, it also gives students more experience in contextual reading and learning with new subject matter in a different approach.     Kelley has always found a way to keep up with technology and equipment, so students have the best educational learning experience possible.  Title 1 does obtain Lexia, a popular and effective interactive program for Reading/LA. We also use Prodigy along with STAR Math to improve Math skills.     Before a student is dismissed from a supplemental program such as Title 1, ELL, Speech or Special Education, the student has to meet or exceed the requirement for dismissal from that particular service, and every service has its own criteria for release. For Title 1, the student must score above the 40th percentile and/or benchmark the grade the student is currently enrolled.  During any school year, students required additional assistance when experiencing difficulty mastering Oklahoma’s state standards.  These assistance services including group counseling with Calm Waters, an assistance program designed especially for children’s specific needs, and two on-site school counselors.           In May of the previous school year, Kelley’s Title 1 program host a “Welcome” event to introduce the Pre-K students and parents to Kindergarten at Kelley.  Since Kelley’s pre-K program was combined with other pre-K programs in one central place several years ago, our Pre-K parents and soon to be kindergarten students get to meet their new classroom teachers, the Title 1 teacher, classmates and see their classrooms.  They will learn what they are expected to know, learn about Title 1 and how the program benefits the school.  Each child is given a bag of supplies like books, letters, learning mats, and all kinds of materials they can keep and use at home to prepare for Kindergarten during the summer months.         MPS participates in Child Find, I a continuous process of public awareness      activities, screening and evaluation designed to locate, identify, and refer as early as      possible all young children with disabilities and their families who need early      Intervention.  Special Education services including but not limited to:  :• Speech,• Occupational therapy,• Physical therapy.a. RTI – Skill-based Intervention for below-level students in Reading/ELA and Mathb. Title I Skill-based Interventionc. Before-After School Tutoring (At-Site) or Provided by District for Grade RemediationKelley Elementary’s RTI program is made up of four tiers or levels:TIER 1 :  This tier constitutes 80% of student population.          All students receive Core Classroom Instruction.           Intervention is for all students by differentiating instruction.          If student does  not achieve success at this level, student             moves to Tier 2.TIER 2:  Targeted Small Group Interventions-Title 1 small group          specific skill intervention and targeted classroom intervention           with progress  monitoring. Strategic interventions for students “at           risk” of failure; supplemental support with increased time and          intensity.  15% of student population.  If there is little or no          progress, then student enters Tier 3.                                                      TIER 3:  Intensive, Individualized Interventions.  Interventions are                        customized support for ”at-high-risk” students (one-to-one or         small group). This 5% will be considered eligible for Special          Education.      TIER 4:   Special Education.  Intensive individual interventions guided by           a documented Individual Educational Plan (IEP)         TITLE 1:                                       4x4 Decision Rules:             4 to Score• 4 Intervention sessions before progress monitoring4 to Explore• 4 Data Points above or below line before intervention change.Identify the “Most Critical” Skill.Stick with the skill until mastery; do not change skill until 4 Progress Monitoring scores above the aimline/goal.Make sure your Progress Monitoring tool matches the skill you are remediating.Once a child is place in a Special Education program, they usually stay in that program for the rest of school career.  These students are placed in Special Education not just because they are “at high risk for failing”.  Many of these students have medical and or mental conditions that complicate the way they learn.  For instance, a child diagnosed with ADHD will grow up to be an adult with ADHD. There may be no symptoms of ADHD because the person is taking medication for the condition, or may have learned ways to control it, depending on the severity of the condition. Other disabilities like Brain Injury, Autism, Development Delay, Specific Learning Disabilities,  Visual or Hearing Impairment, Preschool Speech Delay, etc. may be found in Special Education classes, but medical conditions do not automatically place a child in Special Education.  In general, IDEA (Disabilities Education Act (IDEA) requires that special education services be provided to a child with disabilities only if the disabilities are adversely impacting the child’s educational progress. Most children that qualify under the IDEA law are not expected to be released from their SPED classes.ELL: The criteria for exiting the English Language Learners (ELL) program is           scoring a 4.6 on the federal WIDA test. They’re tested in four         domains:  reading, writing, listening, and speaking. The ELL teacher will          work with these students on the four domains until they score high enough         to no longer require this service.SPEECH:  A child may be referred for speech interventions for the following                  conditions:• Articulation Impairment,• Language Impairment.• Fluency Disorders                   After completion of the therapy, dismissal decisions are consisted by the                            speech team and must be individualized. If the student  meets one or more of the following criteria, the student will be dismissed.• Specialized services are not needed to address the adverse effects on educational performance or if there is a reduplication of speech services.• The disability no longer has an adverse effect on the student’s educational performance.• The student no longer presents with a speech and language impairment.• The student is not motivated to attend or participate in therapy.• Physiological factors interfere with remediation of the disorder.• The student has made maximum gains from therapy or the student has not made documentable progress following one year of direct management.     Once a student in Title 1 reaches above the 40%  in reading according to the 4x4 Rule, that student will be released, and another student can enter the program.                        SPECIAL EDUCATION:Once a child is place in a Special Education program, they usually stay in that program for the rest of school career.  These students are placed in Special Education not just because they are “at high risk for failing”.  Many of these students have medical and or mental conditions that complicate the way they learn.  For instance, a child diagnosed with ADHD will grow up to be an adult with ADHD. There may be no symptoms of ADHD because the person is taking medication for the condition, or may have learned ways to control it, depending on the severity of the condition. Other disabilities like Brain Injury, Autism, Development Delay, Specific Learning Disabilities,  Visual or Hearing Impairment, Preschool Speech Delay, etc. may be found in Special Education classes, but medical conditions do not automatically place a child in Special Education.  In general, IDEA (Disabilities Education Act (IDEA) requires that special education services be provided to a child with disabilities only if the disabilities are adversely impacting the child’s educational progress. Most children that qualify under the IDEA law are not expected to be released from their SPED classes.ELL: The criteria for exiting the English Language Learners (ELL) program is           scoring a 4.6 on the federal WIDA test. They’re tested in four         domains:  reading, writing, listening, and speaking. The ELL teacher will          work with these students on the four domains until they score high enough         to no longer require this service.SPEECH:  A child may be referred for speech interventions for the following                  conditions:• Articulation Impairment,• Language Impairment.• Fluency Disorders                   After completion of the therapy, dismissal decisions are consisted by the                            speech team and must be individualized. If the student  meets one or more of the following criteria, the student will be dismissed.• Specialized services are not needed to address the adverse effects on educational performance or if there is a reduplication of speech services.• The disability no longer has an adverse effect on the student’s educational performance.• The student no longer presents with a speech and language impairment.• The student is not motivated to attend or participate in therapy.• Physiological factors interfere with remediation of the disorder.• The student has made maximum gains from therapy or the student has not made documentable progress following one year of direct management.    Kelley Elementary does have an extended day/extended year program.  Beginning in the 2nd nine weeks, Kelley provides after-school tutoring in Reading/LA and Math.  Students meet with their highly qualified tutors (usually a classroom  teacher) and work on skill areas that need improving.  This tutoring will continue two times a week until April and OSTP testing.  Evaluation for progress will be in the form of STAR Reading and STAR Math test scores, Oklahoma Academic Standards scores from the OSTP and classroom performance.       Various summer school programs are available for students to attend.  These programs include Title 1 Summer School, RSA Reading Academy for 3rd grade students, regular district-sponsored summer school for math and reading.  These programs are available in June and July, depending on scheduling, and availability.      .  Title 1 district summer school usually during the month of June, is for students from kindergarten going to 1st grade through 2nd grade and is funded by Title 1.  This summer program uses a curriculum supplementary to regular classroom instructional materials and is designed to reinforce skills already gained within the regular school year.       The Oklahoma Reading Sufficiency Act (RSA) ensures  Oklahoma students are reading on grade level at the end of third grade (a critical juncture when students go from learning to read to reading to learn).  RSA summer school, funded by the state of Oklahoma, provides an extra opportunity for 3rd graders who did not benchmark on STAR Reading by the end of the 3rd grade school year, to receive extra  reading instruction during the month of June. At the end of RSA summer school, these students test on STAR Reading, and if they benchmark, they will be promoted to 4th grade      During the school year and all through the summer, all Kelley students have access to the online programs they used in their regular classrooms.  Programs like Clever, My On, Starfall, Lexia, and Prodigy, allow learning to go on after school.       A yearly professional development plan has been developed at the district level as well as the site. The district has an Academic Resource Team and the site has a Site Professional Development Committee. This committee may include teachers from different grade levels or content areas, the media specialist, the Title 1 reading specialist, literacy coach, and/or site administrators. These committee members meet throughout the year and determine the areas of need for professional development for the site. After they  determine the need, the faculty is surveyed and an overall plan for professional development is developed.      The data sources used to indicate the needs for chosen professional development are: STAR, OSTP, subject area tests, Individualized Education Plans, teacher surveys, benchmark data, and district requirements. These data sources will drive the needs for professional development throughout the year. All professional development opportunities are aligned with the goals of the Schoolwide/School Improvement Plan. After a professional development activity has been completed, teachers are surveyed to determine strengths and weaknesses from the professional development attended. Teachers are then encouraged to share professional development learned with others on their team and with the faculty. They can be provided with a substitute and release time to attend professional development off site and are sometimes provided a stipend to attend in district professional development. Implementation of learned strategies is monitored by site principal and the reading specialist through classroom observation and walkthroughs, periodic data meetings, mentor teachers, and overall student achievement. At the site and district level, teachers are supported and encouraged to facilitate professional development for other teachers to show what they have learned.  Professional Development opportunities include Teachers Need Teachers (TNT) Day, Site Improvement Days, and various workshops such as reading/math “Luaus”  before the new school year starts.  Teachers have individual professional development plans based on their TLE professional growth goals, as well as the district wide requirements. Some of the required trainings are: Blood Borne Pathogens, Diabetes, Dyslexia, Child Abuse, ELL, School Safety, and McKinney-Vento Homeless training. All training is documented with dated sign- in sheets. Decisions for professional development are driven by subject area data and individual site student needs based off of STAR, OSTP, and individual teacher observations. After professional development has been attended and strategies are implemented, each site monitors assessment data to determine if the strategies were effective. To support new staff, previous workshops and book studies will be revisited.  Teachers who are using the strategies effectively can share with the staff through different methods such as Video-taped lessons. Professional development on your plan is available for all, as well as mentor teachers for entry year teachers. In the coming school year, areas of focus will be based on beginning of the year assessment data.The Moore District teams with local universities, attends local job fairs, and partners with student teachers for possible future employment. Open positions are posted on the District website. The district provides competitive wages to future teachers along with retirement and health insurance.  The district provides Professional Development, current textbooks, teaching materials/resources, current technology resources and training for teachers. All buildings and facilities are maintained.      The new teacher orientation process provides a one-day new teacher orientation for teachers that are new to the Moore District as well as a 2-day classroom management boot camp based on the work of Harry Wong. When funds are available, a mentoring program is provided to entry year teachers. The mentoring program teams an entry year teacher with a veteran teacher that is in the same grade level and content area. In addition, principals can refer struggling teachers to be paired with curriculum coordinators for more intense mentoring in needed areas. The Title 1 teachers serve as a resource for all grade level and content area teams to support new and experienced teachers.  Title 1 site-based meetings held in the fall and spring, with fall and spring planning meetings serve to make decisions, plan activities, and allocate resources. These meetings are all open to staff, parents, and administration. Title 1 funds at high poverty, low-performing schools provide additional resources, classroom materials, and professional development opportunities.  Informational meetings are held to inform teachers about attaining National Board Certification. The Moore Public Schools Foundation offer grants to teachers for materials, resources, and educational experiences that are “hands on” and fun.     At the beginning of each school year, Moore administration hosts a district-wide assembly with a motivational speak, addresses and greetings from district administration such as the superintendent of schools, and a free lunch along with various vendors providing information on services available to all teachers.    The Moore community supports Moore Public Schools not only by faithfully attending and supporting school events, but also by passing every school bond issue for improvement to provide Moore families the best education that can possibly be offered.
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	Question 4:      Since Kelley Elementary is such a small school with approximately 340 students, most of our Title 1 funds are spent on personnel.  Kelley has funds to support a full-time reading specialist, teachers that tutor in an after-school program, a school-wide Lexia account, and the rest is spent on monthly Scholastic nonfiction news magazines for each student at every grade level.  These magazines come with an online program that can use at home, during the school year and the summer months. The Title 1 Reading Specialist works with students requiring additional assistance are determined through STAR Testing assessments and evaluations and are performing at the 40th percentile or below.  This instruction will be provided within the Title 1 classroom on a rotating scheduled basis.  Each child is seen once or twice a week, depending on the schedule. Instruction is in small groups of five or less.  A variety of teaching methods and materials will be used to enhance and reinforce classroom concepts in reading and language arts.  The Title 1 reading specialist will service students daily in grades K-6.  Services will be provided to students not meeting expectations/benchmarks based on teacher assessments and STAR Reading scores.  Once students meet expectations/benchmarks in specific skills, they will continue to be monitored on a regular basis.      Kelley Title1 provides weekly additional instruction in reading and math skills and concepts per the needs of each student in the form of after-school tutoring. Highly qualified teachers will act as tutors in an extended day program to provide Instruction will be targeted to those areas in which students have not reached mastery.  These tutors will focus on students in first through sixth grade. Tutoring begins during the 2nd 9 weeks and ends just before OSTP testing time.      With Title 1 small group instruction and tutoring one/two times a week, our goals can be strongly met.  In grades K through 6th grade, where students were in Title 1 and after-school tutoring, benchmark increase went up significantly when comparing the first percentage that benchmarked to the last percentage of benchmarks: K-stayed at 92%; 1st grade-a gain of 9%; 2nd grade-a gain of 23%; 3rd grade-a gain of 12%; 4th grade-a gain of 26%; 5th grade-a gain of 17%; 6th grade-a gain 0f 30%. Since our goals have been 5% increase in number of students benchmarking, Kelley students made that gain easily with the help of the classroom teachers, Title 1 small group instruction and after-school tutoring.            All programs available at Kelley work closely with each other to provide high quality learning opportunities for all students.  These programs include Title 1, ELL, Speech Therapy, Special Education, Indian Tutoring, Physical Therapy, and other services.  Schedules are coordinated so that the needs of all the students can be met in the least restrictive environment.   Teachers at Kelley confer with each other frequently about students so that each child receives the best education in the best environment that can be developed.  During team meetings and conferences, teachers can meet with each other to further implement an intervention program for special needs children.  All special education teachers host meetings each semester to consult with classroom teachers on each individual special education student in their class.      Schoolwide schools may combine most federal, state and local funds to provide these services with the aim of upgrading the entire educational program and helping students reach proficiency and advanced levels of achievement. All instruction is required to be focused on achieving the objectives of the Oklahoma Academic Standards. Researched based textbooks and curriculum materials selected for all core instruction are purchased based on the objectives being met in the published materials. All schools in the district follow the schoolwide Title 1 guidelines. These guidelines provide services for students, professional development for teachers, and parent involvement for the community. Title 1 funds are spent on supplemental materials to target the core standards in Reading, Language Arts, Writing, and Mathematics. Our district follows federal guidelines in helping coordinate programs for qualifying students for additional assistance that supports their success in school. Students who qualify for Title 1, ELL, Indian Education, Guidance/Counseling, Mental Health services, Free and/or Reduced Lunch, and Special Education, including Speech, are enrolled in the qualifying programs as quickly as possible after evaluations take place. The students receive these services until their support team determines that they no longer qualify and/or require the service. Additionally, funds secured through the Reading Sufficiency Act (RSA) are used to coordinate targeted instruction, fund tutors, and provide Summer Academy for qualifying individuals in gradeK-3rd.  Outside services that benefit achieving state standards include grants, community partnerships, volunteers, and tutors. These services help improve academic achievement district wide.        With the development of an effective RTI program, special education teachers and   the Title 1 specialist can provide a more efficient transition for those students who will progress from Tier II intervention to Tier III intervention.  This makes communication between both programs more streamline and much more beneficial for those students  involved.            Moore Public Schools strives to serve any and all students who might be in need of academic, social, emotional, and/or special education services at any point during their education through Title I, Title III, Title IV, Indian Education and/or Special Education.  Utilizing the Child Find Program, we identify students in the community; at an early age, who might be in need of special education services and work to provide families with education and support before their child even begins school.  Once a child begins school, any need that is identified is quickly addressed by either Title I, ELL, Indian Education, Speech, and/or Special Education; in addition to other programs that are available within the district depending on the student’s needs and qualifications.  We see it as our duty to ensure that all student’s needs are being meet.  We have implemented social and emotional programs at all our elementary, junior high, and high schools through our school counselors and licensed professional counselors and we work to identify any student who might be in need of additional outside counseling services.       Moore Public Schools works with all school sites and programs to ensure that funds from State and Federal programs are being used in the way they were intended to be used.  The district utilizes Federal Programs Coordinators who work with the school sites to develop programs and hire staff to carry out programmatic roles and responsibilities directly related to such programs listed below.  The district’s Federal Programs Coordinators actively participate in consortium meetings with other local districts to help ensure an understanding of current programmatic practices and maintain these procedures are being followed as well as working closely with Oklahoma State Department offices and programs.• Title I – funds will be used to meet the needs of at-risk and underprivileged youth at sites with more than 40% poverty.• Title II – funds will be used to improved teacher education; retain and recruit highly skilled teachers for at-risk skills and high needs subject areas.• Title III – funds will be used to provide educational support for English Language Learners.• Title IV – funds will be used to provide all students with access to a well-rounded education; improve school conditions for student learning; and improve the use of technology to improve the academic achievement and digital literacy of all students.• Indian Education – fund will be used to provide educational supports for students of Native American heritage.• Special Education – funds will be used to provide educational support for students with learning disabilities including but limited to IEP, 504, OT and PT• RSA – This is an Oklahoma State law that provides funding for students in grades K-3 to ensure that students are reading on grade level by the end of third grade
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	Question 5:         At the beginning of the school year,  Title 1 holds a Kelley site-based meeting to go over the Schoolwide Plan and discuss the contents of the plan and how we are going to implement the Title 1 program written last spring and fulfill our goals for that school year.  Those in attendance at this meeting are classroom teachers from each grade level, the principal, counselor, media specialist, Title 1 reading specialist, technology representative, the Title 1 Reading Coordinator, and parents who would like to attend or who have been invited to attend as members of the Kelley Title 1 committee.      The Title 1 committee meets to implement a new schoolwide plan with the primary goal of ensuring all students, particularly those who are low achieving, at-risk students demonstrate proficient and advanced levels of achievement on the Oklahoma School Testing Program (OSTP).  Parents attend another site-based meeting in the spring to review any progress made by students or any areas still in need of improvement.  Surveys are given to parents after Title 1 parent involvement events, so parents can review the events for being beneficial to parents and their children according to our goals of improvement.  When we return from Spring Break, a needs assessment survey is sent to each parent, teacher, and student to evaluate the entire Title 1 program.  The  results from the event surveys and needs assessments  are used to help develop our comprehensive needs assessment.             The second schoolwide site-based meeting occurs in the spring around April or May.  In this meeting, the Title 1 Committee evaluates how well the current site plan accomplished the goals set in the fall meeting.  Committee members discuss what worked well, and what needs improve for the upcoming schoolwide site plan.  We discuss outcomes of the RTI program and what gains were made, parent involvement events for next year, how to spend Title 1 funds, sign our next year parent involvement policy for Kelley Elementary.      At the beginning of the school, we look at last year’s OSTP scores. STAR Reading and Math scores, the A-F Report cards, Perception Data like our Comprehensive Needs Assessments.  We evaluate the gains our students made in each area last school year and in what areas need more improvement.  We establish realistic goals in each area and decide what measures we will used to determine how to reach each goal and how that progress is to be measured.  Once this is decided, there will be changes made in the schoolwide plan to allow for progress in reaching the goals and identify what method(s) were responsible for increasing the measurable success in the established goal.  If the goals are set too high, then changes to the plan would need to be made to ensure success.  If the goals are too low, and are reached too early, changes would need to be made to increase the goals, so actual progress can be made and measured throughout a whole school year, rather than a part of one.  A schoolwide plan should be flexible and amendable so we have a true picture of just how successful our students can be.            There are times when the information gathered from the Comprehensive Needs       Assessment does not coincide with the needs or administration. There are also       times when information from the Needs Assessment could not be obtain for some       unforeseen event (like the premature closing of the schools due to an outbreak of a       deadly virus like Covid-19.)The schoolwide plan is a flexible, living document that may be altered at any time.  When we have a schoolwide site-based meeting, whether it is in the fall or the Spring, the entire committee receives a copy of the current schoolwide plan. They are asked to review it and change any part of it that may be inaccurate, or poorly written. The Title 1 Committee becomes a  group of proofreaders representing all our stakeholders, making sure our students are receiving the best we can give them     The fall schoolwide meeting is very different than the Spring meeting.  The fall meeting is about what we are going to do to make the current plan work.  In the fall meeting is at the beginning of the school year, and we are looking at OTSP scores, checking STAR scores, reviewing the plan; making sure we are still on the right track on helping our students succeed.  Sometimes, the new information we receive from tests help us decide if we are aiming too high or settling for a “safe” gain.  For example, over the last few years, Kelley has changed the schoolwide plan a number of times to include technology purchases that were unexpected.  Some of those purchases include SMARTBoards, document cameras, Red Cats, mini iPads, and computer programs such as Lexia, Prodigy, Reading Eggs, etc.     In the Spring Schoolwide Site-based meeting, at the end of the school year, we are looking at what has been accomplished.  We compare last semester scores with second semester scores to see if we reached the goals we started with in the fall.  We look at the perception data to see how teachers, parents, and  students respond to the program itself and the goals we reached.  Then we discuss where we want to be next year and adjust the plan accordingly.  If all our at-risk students reach a goal, without any special services, we would not only have to adjust our goals, we would also have to amend the process we use to identify at-risk students.  Title 1 is one of the most flexible programs that Kelley has at its disposal.  The Title 1 Committee can meet and change the goals and the procedures for attaining these goals at any time.                 In the week before school begins in August, teachers are called back to        attend Teacher In-Service.  During the first few days, we break into grade level        teams to analyze the data from the OSTP and recognize in what skills are the              students’ strength and what skills need improvement within each grade level. This       data is compared to other assessments to help us form a plan to help students       succeed in the areas in need of improvement. After all the students have finished      their first assessment in STAR EL, STAR Reading and STAR Math, a second        professional day in September, called “Site Improvement” is used to evaluate the      goals we have chosen and compare them to the needs of our student population.       Kelley usually schedules their fall schoolwide site-based meeting toward the end of      September, so making changes on the site-based plan after data analysis is       easy to manage.            Once a month, every month, RTI focuses on student achievement data, growth,      changes in growth gaps across classrooms, grade levels and content areas.  This      group of classroom teachers, special education teachers, administrator, counselor      and psychometrist determine if goals are being met by examining test results, is to      make sure all at-risk students are identified, receiving the services that they need,      and gaining the skills they need to be successful in school.  Each student is      evaluated separately, and if changes in their program need to be made, they are        made within that meeting.   Those individuals working with these students are     notified of the changes before the student sees that individual again.          Many of the Kelley grade level teachers meet with their partners during their      and make changes if necessary.  It is important that what they are doing in their      individual classroom is the same material as the other teachers in the same grade      level are doing.  This system works well for these teachers.  When Kelley has      vertical meetings, the teachers of one grade level usually meet with the teachers of      the grade level just above them.  For example, third grade teachers will meet with      fourth grade teachers so the third-grade teachers will know what the fourth grade      teachers expect of their future students.  Together, they will analyze the data of the           third grade students and compare it with how the fourth-grade students performed in      similar subject areas. Of course, the third grade and the fourth grade do not teach      identical subject matter, but they can compare specific skills. When the fourth grade      teachers greet their new students from third grade, they know enough about these      students to help them continue being successful in a content area instead of starting      all over in the same skill area.  As soon as they gain mastery in one skill are, the      students will move to another specific skill area
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